
Supporting Your Third Grade Reader 
 
1.  Set aside time for reading every day. Invite your child to talk to you about the books 
he/she is reading.  
 

• Choosing Books 
• Book Discussion Questions  
• Comprehension Strategies and Prompts 

 
 
2.  Continue to read aloud and discuss text. Picture books, newspaper and magazine 
articles require shorter amounts of time. Chapter books provide in-depth character 
development and plot. They offer opportunities to model reading stamina (the ability to 
read for longer periods of time and return to a book multiple times before finishing it). 

• Sit so both you and your child can see the book 
• Read to your child, or your child may want to share the reading with you 
• Take time to talk about parts of the book while you are reading 

o Make predictions 
o Discuss and evaluate a character’s actions 
o Compare a character to your own or to others’ lives 
o Identify information that is learned during reading 

For read aloud recommendations: 
• Have your children ask their friends about their favorite books and authors 
• Ask your child’s teacher 
• Visit your local library and talk with the children’s librarian 
• Visit websites to read children’s book reviews. Several recommendations are: 

o kidsreads.com 
o boysread.org 
o carolhurst.com (All Reviewed Children’s Books, arranged by grade level) 
o reading.org (International Reading Association website) 
o readinga-z.com  
 

 
3. Begin a neighborhood book club. Book clubs promote a love for literature and foster 
positive interaction among friends. They create opportunities for children to hear multiple 
perspectives and opinions of characters, settings, plots and themes. Besides, if Oprah can 
have a book club on TV, kids can have one too! 

• Guidelines for Book Clubs 
 
4. Use reference materials (books, encyclopedias, magazines, the Internet) to find 
answers to questions.  
 
 

 
 
 



Book Discussion Questions 
 
About the Author 

• Why do you think the author wrote this book? 
• What is the author trying to tell us? 
• What did the author have to research or know to write this book? 

 
About the Characters 

• What do you think of the main characters? 
• Would you like to be friends with or be any of the characters? Why or why not? 
• If you could change the behavior of a character, which one would you change? 

Why? 
• How do the characters change in the story? What makes them change? 
• Which characters are like ones from other books?  
• How did the characters make you feel while you were reading the book? 

 
About the Plot 

• What was the most important part? Why? 
• How did your thinking change as the plot developed? 
• What did you think and feel as you read the ending? 
• What is the main point or theme to the story? How does it relate to you 

personally? 
• What was your favorite part? Why?  
• What was your least favorite part? Why? 
• Could there have been a better solution? If so, what would that have been? 

 
Other Ideas 

• Think of six words that describe a setting from the story. 
• If you were to visit a setting from the story, what would you pack to help you 

survive there? 
• How would the (problem, solution, characters’ actions) change if the story took 

place elsewhere? 
• How do you think the following people would react to this story? Explain your 

thoughts. 
o Your parents 
o Your neighbor 
o Your brother or sister 
o Your teacher 

• What other topics would people who read this book be interested in? 
 
 
 
 
 
 
 



Guidelines for Book Clubs 
 

Decide whom to invite 
• Children close to the same grade level work best. 
• Find children who have similar interests. 
• Get four to seven children to commit. Parents can join the discussion too! You 

want enough people to have a discussion and hear multiple viewpoints, but with 
too many, everyone can’t participate. 

 
Decide on a schedule 

• How often? Once a month? Once every two months? Only during the summer? 
• Day and time of week. Try to keep it the same. Consistency helps everyone plan 

and remember. 
 
Decide where to meet 

• Take turns meeting at participants’ houses. Decide if snacks will be provided and 
who will provide them.  

• Meet in a public place, like a library or coffee house. 
 
Decide what to read 

• The host can select. 
• Children can discuss possibilities and decide together. 
• Consider new releases and new authors as well as classics that haven’t been read. 

 
Agree to come prepared 

• Every child needs to come with at least one topic or question for discussion. 
Discussion Points for Book Clubs 

• Encourage children to listen and respond to each other before moving on to other 
topics and questions.  

• It’s helpful for parents to have read the book and to facilitate the discussion if 
needed. Keep in mind that the children discuss, share and glean insight from each 
other. 

 
Keep it simple and stay flexible 

• Thirty to forty-five minutes of focused discussion can provide a lot of insight for 
children! Add or shorten time as needed. 

• There’s no need to plan elaborate activities. However, the discussion regarding 
the theme of a book may instigate an action.  

 
 
 
 
 
 
 
 



Discussion Points for Book Clubs 
 
Remember, everyone in the book club has read the book, so there’s no need to retell the 
story. The point of a book club is to enhance the group’s understanding of the book and 
its themes by hearing other people’s thoughts, interpretations and questions. 
 
Elements to consider for discussion and enjoyment: 

• Parts  
o Favorite and least favorite 
o Funniest or saddest  
o Scariest 

• Character 
o Favorite and least favorite  
o Purpose of character in the story 
o Relationships between characters 
o Connections you make with the characters 
o Changes you notice about characters throughout 

the book 
• Setting 

o Pictures you created in your mind of the setting 
o Connections you made with the setting 

• Author’s writing style 
o Sections you think are effective 
o Sections you think could have been written better or differently 
o Sections to be added or taken out 
o Words you want to remember 

• Author’s message 
• Life lesson 

 
 
 



Comprehension Strategies and Prompts 
Adapted from Keene and Zimmerman. (1997) Mosaic of Thought 

Comprehension Strategy Prompts 
 

Connects 
Makes connections to self, other 

texts, world 
 

 
• What did this remind you of? 
• An experience?  
• Another book?  
• Something that’s happening in the world? 
 

 
Visualizes 

Creates mental images 

 
• What picture did you get in your mind? 
• Characters? 
• Setting? 
• Action? 
 

 
Predicts 

Makes logical prediction/s based on 
text and prior knowledge 

 

 
• What will happen next? 
• What might you learn next? 
• What helped you make this prediction? 

 
Infers 

Interprets or draws conclusions 
 

 
• What were you thinking when the author said ___? 
• What made you think that? 

 
Questions 

Asks questions to clarify or extend 
meaning 

 
• What did you wonder about? 
• What questions came to mind? 

 
Self-Monitors 

Uses fix-up strategies when meaning 
breaks down 

 

 
• Was there a part that didn’t make sense? 
• What did/can you do? 

 
Retells 

Remembers and retells events in 
sequence (narrative) or main idea and 

supporting details (non-fiction) 
 

 
• Tell me what you read. 
• First?  Next? Characters? Setting? Problem? 

Solution? (narrative) 
• Main idea? Details? (non-fiction) 

 
Summarizes 

Captures concise ideas 
 

 
• What is this part about? 
• Tell me in one or two sentences. 

 



Choosing Books  
The most important thing you can do to help your child become a better reader is make 
sure he/she spends time reading just-right books. These books are interesting, engaging 
and your child is able to read them independently. Following are some popular books or 
series by favorite authors, which your child may like to read. Included are approximate 
levels.   
 
Levels K-L 
Henry and Mudge books     Cynthia Rylant 
Frog and Toad      Arnold Lobel 
Arthur books       Hoban 
Nate the Great books      Margaret Sharmot Weinman 
Amelia Bedelia books     Peggy Parish 
Mem Fox books              Mem Fox           
The Berenstain Bears     Stan and Jan Berenstain 
Eric Carle books     Eric Carle 
George and Martha     James Marshall 
Horrible Harry Series     Suzie Kline 
Three Stories You Can Read to Your Cat   Sara Swan Miller 
Three Stories You Can Read to Your Dog    Sara Swan Miller 
Three Stories You Can Read to Your Teddy Bear Sara Swan Miller 
 
Level M 
All About Stacy      Patricia Reilly Giff 
The Stories Julian Tells     James Cameron 
Arthur  (series)      Marc Brown 
Franklin (series)     Paulette Bourgeouis 
Anansi the Spider      Eric Kimmel 
Robert Munsch books     Robert Munsch 
Curious George (series)     H.A. Rey 
Commander Toad (series)    Jane Yolen 
Kevin Henkes books     Kevin Henkes 
Miss Nelson (series)     Harry Allard 
Amber Brown (series)     Paula Danziger 
Sweet and Sour Lilly (series)     Sally Warner 
Magic Treehouse (series)    Mary Pope Osborne 
The Littles (series)     John Peterson 
 Junie B. Jones (series)    Barbara Park 
 
Levels N and up 
Cam Jansen (series)     David Adler 
Pee Wee Scouts (series)     Judy Delton 
Barbara Park books     Barbara Parks 
Kids of Polk Street School (series)   Patricia Reilly Giff 
Beverly Cleary book series 
Boxcar Children (series)    Gertrude Warner 



Magic School Bus (series)    Johanna Cole 
Bernard Waber books     Bernard Waber 
Patricia Pollacco books    Patricia Pollacco 
Jan Brett books     Jan Brett 
Sam and Anastacia (series)    Lois Lowry 
Zack Files (series)     Dan Greenburg 
Jigsaw Jones Mysteries (series)   James Preller 
Russell (series)     Johanna Hurwitz 
Elisa (series)      Johanna Hurwitz 
Owen Foote, Second Grade Strongman  Stephanie Greene 
Miss Mallard Mysteries      Robert Quackerbush 
Animal Ark (series)     Ben M. Baglio 
Berenstain Bear Chapter books   Jan and Stan Berenstain 
Barkley’s School for Dogs (series)    Marcia Thornton Jones & 
  Debbie Dadley  
Arthur Chapter books (series)    Marc Brown 
Andrew Clements books    Andrew Clements 
  
 
 



Grade Three Writing 
 
District 196 Elementary Writing Rubric 
This rubric shows six general criteria for writing. Each criterion is rated in quality from 1 
to 4, with 4 being the highest.  
 
Grade Three Writing Samples 
Writing samples allow for examination of the characteristics of quality writing in 
different genres. The samples can be used to compare and contrast a child’s writing. As 
you see similar characteristics, compliment and help your child see the positive traits of 
his/her writing. Talking With Your Child About His/Her Writing 
 
 
 
 
 

                          
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 



Grade Three Writing Samples 
 
The following writing samples were scored using the District 196 Writing Rubric, which 
was used to create the District 196 Report Card Marking Code Descriptions. Teachers use 
the District 196 Writing Rubric to analyze and score a student’s final draft.  
 
Comparing the District 196 Writing Rubric to the District 196 Report Card Marking 
Code Descriptions 
 
How to read the student samples 
Callouts or speech bubbles focus on strengths in content, organization, voice, word-
choice and sentence fluency. The samples have not been edited for spelling, grammar or 
punctuation; this is done during the editing process prior to final publication. 
 
Callouts point to the section being noted. If that trait is spread throughout the story, color-
coding (highlighting or colored text) is used to match the callout to the identified trait. 
 
Personal Narrative  
Personal Narrative focuses on a personal experience. It is written in a storytelling way, 
sequencing the story from the beginning to the end. The writer leads the reader into the 
story, zooming in on small episodes, expanding the most important part often using 
dialogue.  Finally, the ending reflects on the most important part of the story. 
Comment Code Explanations 

• Proficient Sample 1 
• Proficient Sample 2 
• Exemplary Sample 1 
• Exemplary Sample 2 

 
Personal Essay 
Personal Essay is a type of expository writing in which the writer advances a theme of 
personal significance. This writing is non-narrative. In other words, it is not written in a 
storytelling, sequenced way.  Instead, a thesis is stated, with an intended audience in 
mind. Then points are given to support the thesis. The points are supported with evidence 
in the forms of stories, lists, quotations or proof from sources. The essay ends, reminding 
the reader of the thesis statement, perhaps providing a new realization.   
Comment Code Explanations 

• Proficient Sample 1 
• Exemplary Sample 1 

 
 

http://www.district196.org/elementaryreporting/


Comparing the District 196 Writing Rubric  
to the  

District 196 Report Card Marking Code Descriptions 
 
Although the report card uses a rubric system, it is different than the District 196 Writing 
Rubric that teachers use to analyze and grade/score papers. Along with the writing 
descriptors from the District 196 Writing Rubric, the report card Writing Content rubric 
includes the child’s application of teacher instruction, his/her willingness to revise, the 
quantity of writing that he/she produces during a period of time and the amount of 
conferring a teacher does with the individual child. 
 
Therefore, the report card grade may differ from scores on individual papers. For 
example, if your child’s writing has been scored a 3 using the District 196 Writing 
Rubric, but he/she receives a score of 2 (Developing) on the report card, it may mean that 
he/she did not produce the expected quantity of writing during that trimester, or he/she 
received more individual conferring to revise and develop the writing pieces. Please 
communicate your questions/concerns with your child’s teacher. 
 
 
 
 
 
 

                               
 
 
 
 
 
 
 
 
 
 
 
 



Talking With Your Child About His/Her Writing 
 
It is important that your child’s writing is YOUR CHILD’S WRITING. As adults, we can take the 
work of a child’s, and with our own pen, we can insert better word choice, create more 
sophisticated sentences, add more details, or better organize the writing. However, doing so will 
not help your child be a better writer. For your child to become a more proficient writer, he/she 
must work through revisions, doing the writing him/her self. 
  
We encourage you to talk with your child about his/her writing. We always encourage 
complimenting a child before pointing out revision suggestions. 
 
The following talking points may be helpful. 
 
Compliments might be: 

• Your paper is really organized. It’s easy to follow your story from the beginning to the 
end. 

• Your writing flows well. I can follow along easily from one paragraph to the next. 
• You stick to the topic throughout your entire paper. All of your ideas flow together well. 
• The details that you give to support this (idea, event) are great.  

o They give me a good picture of the event. 
o They really explain your topic sentence. 

• Your use of strong verbs helps to show the (emotion, action) really well. 
• Your lead (introduction) really makes me want to keep reading. 
• Your ending makes me reflect on your entire story.  
• The words and details you use really show your passion and feelings about the (topic, 

event). 
• You used creative language to get your point across. It is really effective. 

 
Comments to help your child make the paper better: 

• When I read this, I want to know more information (details) so I can understand better. (If 
it’s a scene, acting out the scene sometimes helps the writer put words into the mind.) 

• When I get to this point, I get confused. Tell me more. 
• Your story goes on for a long time before you get to the important part. What do you 

think your reader needs—or doesn’t need—to get into your story? 
• Your story just ends, but I thought there should be more. Can you work on your ending 

so that the reader knows you are finished?  
• Your dialogue gets confusing. I’m not sure who is talking, and what else is going on 

during the conversation. Can you clear that up? 
 
Mechanics: 
It is often easy to notice punctuation, spelling and grammar errors in a paper. If adults only 
comment on punctuation, grammar and spelling, a child becomes less of a risk-taker to be a 
complex, comprehensive writer. However, mechanics DO matter.  
 
So, along with noticing and supporting the quality of the content in your child’s paper, spend 
some time noticing the mechanics.  

• Critique one area of mechanics at a time. Choose punctuation, spelling OR grammar. 
• If possible, generalize a rule so your child can apply it to other writing. 

 
Editing Marks 
These marks are universally used to edit papers. 



Comment Code Explanations For Personal Narrative 
 

1. Words that are highlighted in yellow are examples of strong verbs and 
adjectives. 

 
2. Words in the speech bubbles or callout boxes that are written in red 

are examples of where the writer shows thoughts, feelings, or actions 
to develop the character or show, not tell, the story. 

 
3. Words in the speech bubbles or callout boxes that are written in green 

are examples of the writer’s use of clever words, phrases, sentence 
fluency or comparisons. 

 
4. Words in the speech bubbles or callout boxes that are written in blue 

are examples of the writer’s use of a specific writing craft. Crafts may 
include strong leads, effective endings, dialogue, telling the heart of 
the story (most important part), telling the story in a step-by-step 
manner (sequencing events) and creative use of punctuation. 

 
5. Words in the speech bubbles or callout boxes that are written in black 

are examples of where the writer used a combination of strategies and 
writer’s craft to create an effective lead or ending. 

 
6. These samples have been revised for content but not edited for 

punctuation, spelling or grammar. This is the student’s final draft 
before publishing. Editing would be done during the publishing 
process. 

 
 



 
 

 
The Rock Bass 

 
“ Come on Kenzie, come on! I’m going to 

win,” I said racing my sister, Mackenzie to 
the boat.  
 
It was my fist time fishing. We were going on 

my grandpa’s pontoon. I got to the boat. I was 
waiting for my parents and my grandparents. 
When they got to the boat my grandpa gave 
me a pole. We drove off. When we parked the 

boat, I started to fish. 
 
While I was fishing my mom said, “Don’t 
swing your pole or you might hook someone.” 

 
I moved my line around and around until 
suddenly, something was wiggling my pole. I 
started to reel in my line, but got scared so I 

let go. My pole dropped flat into the water 
and the fish took off, pole and all. I was 
disappointed. Grandpa gave me another pole.  
 

My mom said, “ Don’t drop your pole. Fishing 
will work better that way, trust me.”  
 

My dad threw the line in the water. I started 
to fish again. I waited and waited and waited. 
I started to get bored when… WHAM! A fish 

The writer 
uses dialogue 
to set the 
scene and lead 
the reader 
into the story. 

The use of short 
purposeful 
sentences lets 
the writer show 
the action the 
character is 
taking. It is told 
in a step-by-step 
manner. This 
gives the reader 
a picture in 
their head of the 
scene. 

The writer uses 
statements 
before the 
dialogue to 
show the 
character’s 
actions. 
 

The writer 
shows the 
character’s 
feelings. 

The use of 
“suddenly” 
helps alert the 
reader to a 
change in the 
action. 

The 
highlighted 
words show 
good use of 
word choice. 

Personal Narrative 
Writing Rubric Score Three 

 



was trying to take away my pole. I was 
worried, but I didn’t give up. I started to reel 

in my line this time my dad helped me. We 
kept reeling.  
 
“This one is a fighter,” my dad said.  

 
“We actually caught it,” I said.  
 
My parents and grandparents, where so 

happy that I caught my first fish. And it was 
my first time fishing! I was running around 
and around the boat.  
 

Finally we were done. We got back to the 
house and talked about our fishing trip. I said, 
“I caught a big fish.” 
 

My dad said, “Yes.”  
 
I asked him what kind of fish was that. He 
said, “ It was a rock bass.”  

 
“Wow!” I said to myself. I must be good. And I 
will keep that memory for the rest of my life. 
 
This personal narrative is a proficient piece of writing. The writer 
has a small moment that is focused and stays on topic. The writer 
has used dialogue to show actions and feelings that help create a 
movie in the reader’s head. The writer shows some of the character’s 
thinking. The use of sentence structure and word choice shows the 
character’s actions. The writer uses transitions well. This helps the 
reader move through the story. The use of dialogue to end the story 
lets the reader know the purpose for the writing. 
 

The writer uses 
the word 
“finally” to 
show a 
transition in 
time and the 
following 
action. 

The 
sentences in 
red on this 
page show 
how the 
character is 
feeling or 
what he/she 
is thinking. 

The writer 
uses dialogue 
to end the 
story. He/she 
also ends with 
a thought and 
an action that 
shows the 
purpose of the 
story. 



humans. Gorillas and humans are a lot alike.  
I bet if gorillas wanted to they could speak. 

Gorillas and humans both eat a lot of the 
same foods like bananas and other fruit too. 
That is the second reason why gorillas and 
humans are a lot alike.  

 
Gorillas are so cool to watch. Its fun to watch 
them, when they are playing or eating. I love 
to watch gorillas play. Its cool to see them 

climbing or swinging from things.   
Gorillas are also cool to watch when they are 
eating because they eat things differently 
than we do. For example, some gorillas peel 

their bananas from the top not the bottom 
like most humans do. 
  
Gorillas really are amazing creatures. Gorillas 

and humans are a lot alike. 
 
This is an exemplary personal essay. The writer uses a thesis 
statement that is concise. The topic sentences align with the thesis 
statement and are supported well with details. The writer uses word 
choice and sentence structure to give the essay a voice. The essay has 
good examples of transitional words that let the reader know about a 
supporting detail. It also has good transitions from one paragraph to 
another. The essay ends with an opinion and the thesis statement. 
 
 

 
 

 
        
 
 
 

The writer 
restates the 
thesis statement 
in the middle of 
the paragraph 
to emphasize 
the point.  

The writer uses 
a very simple 
opinion and 
restates the 
thesis statement 
for an effective 
ending to the 
essay. 



 
 

 
Skiing Down the Big Hill 

 
I was almost to the top of the ski lift because 

I saw the “Tips Up” sign just ahead. I put my 
tips up cautiously; it was the first time skiing 
down the big hill. Down I went like a swoosh 
of air off the ski lift. I said, “Meet you at the 

bottom,” to my step dad. 
 
“Ok,” he said.  
 

Then before I could go, my mom came off the 
ski lift. “Wait for us,” she said. 
 
I thought I could go and meet them at the 

bottom. “Ok,” I affirmed her. We could go she 
finally said.  
 
Finally I thought as we were off. I was going 

really fast. It felt good as the wind rushed 
through my hair. I tried to slow down, but 
couldn’t… its over I thought. I went on a 
bump. Then another. I flew off of it like a 

jump. I went slower but it still seemed fast.  
 
“Slow down,” I realized my mother had yelled 

in the distance. 
 
 

This is an inexperienced writer’s use of a 
synonym for the word “said.” 

The writer 
describes 
what the 
character is 
seeing to 
lead the 
reader into 
the story. It 
also helps 
set the scene. 

Even though 
the sentence is 
awkwardly 
written it 
makes a good 
comparison. 

The writer uses 
good word 
choice and 
sentence 
structure to 
show the 
character’s 
actions and 
thoughts in this 
scene. The 
writer also uses 
ellipsis well in 
this scene. 

Personal Narrative  
Writing Rubric Score Three 



 
“I am trying,” I yelled back.  It was too late I 

went zooming past the stopping spot and 
onto another little hill, and then swooshed 
down it backwards. I almost hit a wall. I fell. 
Will anyone help me up, I thought. But then 

my step dad helped me up.  
 
“Maybe you should go on the Bunny Hill and 
learn how to slow down,” he said. I pretended 

not to notice.  
 
My mom came over and said, “You should go 
on the Bunny Hill a few more times.”  

 
“Okay,” I said, but first can I go on the big hill 
again. “Please mom, Please. 
 

“Hmmmm,” mom thought out loud.  
 
“Jon? “Yes,” he said.  
 

“Should she go down the big hill again?” 
 
He was thinking. “I think she could, just don’t 
go off the jump,” he said. 

 
“But it slowed me down, I said. 
 

“Ok, you can go on it.”  
 

The 
highlighted 
words show 
good use of 
word choice 
to show 
action. 
 
 

The writer 
uses short 
sentences 
to show an 
action. 

The 
statements 
or dialogue 
in red 
indicate 
areas where 
the writer is 
showing the 
character’s 
thoughts 
and feelings. 

The 
author 
uses 
statements 
before or 
after the 
dialogue to 
show 
action.  
 



We got in line and went again. It felt good to 
go down the big hill for the first time. And I 

wasn’t that bad. 
 
This personal narrative is a proficient piece of writing. The writer has a 
small moment that is focused and stays on topic. The writer has used 
dialogue to show actions and feelings that help create a movie in the 
reader’s head. The writer shows some of the character’s thinking. The use 
of sentence structure and word choice shows the character’s actions. The 
writer uses some transitions. This helps the reader move through the story. 
The use of thought and actions to end the story lets the reader know how 
the character feels about the event. 
 
 
 
 

 
 
 
 

 
 
 

 
 
 
 

 
 
 
 

 
 
 
  

The writer uses 
thoughts and 
actions to reflect 
back on the 
story. This is an 
effective ending. 



 
 

I was in the car with my sister Rachel and my 
mom. We were going to the Burnsville Mall. 
My legs were shaking, my heart was racing, 
inside, I kept on thinking about how my ear 

piercing was going to feel.  Some of my 
friends said, “It stings like a bee and it hurts”, 
I don’t really like bee stings.  
The words of my friends went around and 

around in my head. While I was waiting I 
thought about it. Each time I thought about it 
I could feel my fear grow larger and larger. I 
knew I should not think about it but how can I 

stop!!! 
 
When me, my mom and my sister Rachel got 
to the Burnsville Mall my sister asked, “ Are 

you scared?” “ Not a bit.” I lied. As we went 
to Claire’s my fear was this big monster that 
would not go away. 
 

My mom and I went to the front desk. “ My 
daughter wants to get her ears pierced,” my 
mom said.  
 

The lady behind the desk said, “Its right over 
here.”  
 

I thought my mom and I didn’t have to ask the 
lady behind the desk. It was just waste of 
time. I just wanted to get my ear piercing 

Writer uses 
thoughts and 
feelings to develop 
the character and 
set the purpose for 
the writing. 

The lead sets 
the purpose for 
the story. 

Excellent use 
of 
comparisons 
by the writer. 

Writer’s use 
of clever 
words to 
show, not tell, 
the feelings. 

Writer uses 
thoughts and 
feelings to 
develop the 
character. 
 

Personal Narrative 
Writing Rubric Score Four 



over with, because if I wait, my fear might 
grow even larger. I went in line with my mom. 

“Rachel can you go with Jenna to pick out 
her earrings,” mom said. 
 
 “ Fine,” said Rachel.  

 
You have to choose the your earrings you 
want outside. I looked at all the earrings for 
my birthstone. My second grade teacher said 

it would be a good idea if I got them and that 
they would look good on me. 
 
I got back in line. I told my mom, who was 

looking at headbands, “ I don’t think I can do 
this.” 
 
“ OK”, she said.  

 
OK I will do it thinking about one of my friend 
who doesn’t have her ears pierced and was 
counting on me to tell her what it feels like.  

 
“When you get one done you have to get 
another one done.” mom said.  
 

“I know.” It was my turn to get my ears 
pierced. I hopped in the purple chair. I said, 
“Is the piercing going to feel like somebody is 

pinching my ear?”  
 

Good use of 
dialogue that 
shows character 
development. 

Writer tells 
the heart of 
the story in a 
step-by–step 
manner. This 
creates a 
movie of the 
important 
part of the 
story for the 
reader. 

Writer is 
thinking 
backwards 
in time. 

Writer uses 
thoughts 
and feelings 
to develop 
and show, 
not tell, the 
reader 
about how 
the 
character 
feels. 



“ No it’s going to feel like a shot at the 
doctor,” the lady said. I don’t like shots at the 

doctors I thought. 
 
I grabbed my mom’s hand. She held on. Then 
she had to write something down. “MOM,” I 

said. “ She is still getting ready,” mom said. 
“Don’t worry it just feels weird,” said Rachel. 
I said to the person piercing my ear, “Can you 
pierce my ear when I say go!!” 

 
 “ Okay,” she said. She held the special gun 
to my ear. I said, “GO!!!!” CLICK the gun 
sounded like a paper puncher. She let me 

take a look. My second grade teacher was 
right it did look good on me and it didn’t hurt.  
 
I wonder why I was so scared and I always 

wear my earrings. I’ll never forget how I got 
my ears pierced. 
 
 

 
 
 
Overall this personal narrative is an exemplary piece of writing. The 
writer has a small moment that is focused and stays on topic. The 
writer has used dialogue to show emotion and feeling and move the 
reader through the story. The writer’s use of internal and external 
thinking gives the reader a well-defined character. The end of the 
story reflects the character’s feelings of fear and shows a resolution 
of those feelings. This sample of student writing was edited for 
content only. It may contain convention errors (grammar and 
punctuation). 
 

The ending reflects 
back to the purpose 
of the writing and 
the feelings of the 
character. 

All of the 
words 
highlighted 
in yellow 
show 
thoughtful 
use of word 
choice. 

This is another 
good use of 
comparisons. 



 
 

 
“Hhhh!” my mom gasped.  
“What is it?” I asked.  
There’s an owl,” my mom answered, still 

looking out through the porch window.  
“Where?” I asked.  
“There, on that tree,” she said.  
My head was going up and down while I was 

searching for the owl, until a few minutes 
later, I said, “Oh, now I see it.” 
 
I was very excited. It was probably my first 

time seeing an owl on a tree outside without 
any zookeepers around it. It was perched on 
the lowest branch of the tree. It was a 
beautiful sight. The owl’s feathers where dark 

brown, light brown, black and white. The owl 
was about two feet tall and its colorful 
blanket of feathers look a lot like special 
designs a famous artist would draw. 

 
My mom and me quickly set the Harry Potter 
book down, and walked over to the glass 
door. Now the owl had flown to another tree. 

  
“There it is,” my mom said again.  
 

The owl was now sitting on a tree without 
any branches at all. The owl was sitting on 

The writer uses 
statements after 
the dialogue to 
show the 
character’s 
actions. 
 

The writer 
uses dialogue 
to lead the 
reader into 
the story and 
set the 
purpose for 
the story. 

The writer 
shows the 
actions of the 
character 
rather than 
telling what 
happens. 

This sentence 
shows what the 
owl looks like 
rather than 
telling about the 
owl. This is a 
good use of 
comparison. 

This is 
another 
good 
comparison. 

Personal Narrative 
Writing Rubric Score Four 



the top of what looked like a tree that’s top 
was chopped off. 

 
“Boy, that owl is a big one,” my mom said in 
an amazed voice.  I didn’t think it was that 
big, but I defiantly thought it was amazing.  

 
I skipped across the floor, over to the stairs 
leading to the basement, where my dad and 
sister where. 

 
“Lillie!, Daddy,” I called down. “Come up 
stairs, quick, there’s an owl!” 
 

I sort of tried to shout and sort of didn’t. I 
wanted to get their attention, but I didn’t 
want to scare away the owl, even though I 
know that the owl wouldn’t hear me through 

the thick glass of the door and windows. 
 
My little sister came up stairs and brought my 
dad’s binoculars. 

 
“Look at the owl!” I said to her pulling her by 
the arm over to the door. 
 

“Where is it?” she asked.  
 
“Up there.” I told her, pointing up at the tree 

the owl was on top of. 
 

The writer uses 
statements after 
the dialogue to 
show the 
character’s 
actions. 

Clever use 
of words to 
describe the  
windows. 

The 
highlighted 
words show 
good use of 
strong verbs 
and 
adjectives. 

The writer 
shows the 
character’s 
feelings about 
seeing the owl. 



“Oh yah, now I see it.” My sister said, while 
lifting the binoculars up to her eyes.  

 
After we had looked at the owl and little 
while longer, I went back over to the 
staircase and called down, “Daddy, come 

upstairs now, there’s an owl!” 
 
Finally my dad came up, and we also showed 
him where the owl was. There was a lot of 

commotion going on. From my mom and me 
trying to snap pictures with our digital 
camera, and my dad and sister, Lillie, taking 
turns looking through the binoculars and 

looking at the pictures my mom had taken.  
 
I didn’t get very good pictures since my 
digital camera couldn’t zoom in close enough. 

So, the owl looked like a fuzzy brown dot in 
the fuzzy mist of our backyard. My mom’s 
pictures were nice and clear and very close 
up. You could almost see, all the owl’s 

special blanket of colorful feathers.  
 
A few days later, I found a stack of pictures 
me and my mom had taken and decided to 

look through them. I took the pictures and sat 
down. As I looked at the pictures, I thought 
back to the time and place the events 

happened. I thought pretty much all of the 
pictures brought back a very happy and 
powerful memory that I will treasure forever. 

This is the 
heart of the 
writer’s story. 
It is told in a 
step-by-step 
fashion. The 
writer 
develops the 
action of the 
character so 
you can feel 
what the 
character is 
experiencing. 
The 
character’s 
thoughts and 
feelings in the 
story are well 
described. 
This passage 
creates a 
movie in the 
reader’s mind. 

This is a good 
use of 
transition to 
move the 
character and 
the reader 
through time. 

The ending 
shows the 
character 
thinking back to 
the day this 
event happened 
and 
commenting on 
the feelings she 
had about this 
time. This is an 
effective ending. 

This is an 
effective use of 
comparison. 

The use of 
clever sentence 
structure here 
shows all of the 
action going on 
around the 
character. 



 
This piece of writing is an exemplary personal narrative that is 
focused on a specific small moment. It has a lead that begins the 
action in the story. The effective use of dialogue lets the reader know 
the character’s actions. The heart of the story is evident and is told 
in a step-by-step manner. The sentence structure is creative and 
demonstrates the action in the story. The writer uses transitions, 
word choice and comparisons well.  The exceptional use of dialogue 
shows the voice of the writer. The ending takes the reader back in 
time to the day of the event and lets the reader reflect on the event. 
 
 
 
 

 
 
 

 
 
 
 

 
 
 
 

 
 
 
 

 
 
 
 

 
 



Comment Code Explanations For Personal Essay 
 

1. Words that are highlighted in yellow are examples of strong verbs 
and adjectives. 

 
2. Words in the speech bubbles or callout boxes that are written in 

red are examples of where the writer uses a thesis statement or a 
topic sentence. The use of either helps support the essay. 

  
3. Words in the speech bubbles or callout boxes that are written in 

green are examples of the writer’s use of clever words, phrases, 
sentence fluency, or using a story to illustrate a point or 
comparison. 

 
4. Words in the speech bubbles or callout boxes that are written in 

blue are examples of the writer’s use of a specific writing craft. 
Crafts may include strong leads, effective endings, paraphrasing 
thesis statement, transitions and creative use of punctuation. 

 
5. Words in the speech bubbles or callout boxes that are written in 

black are examples of where the writer used a combination of 
strategies and writer’s craft to create an effective lead or ending. 

 
6. These samples have been revised for content but not edited for 

punctuation, spelling or grammar. This is the student’s final draft 
before publishing. Editing would be done during the publishing 
process. 

 
 



 
 

 
My Baby Cousin Makes Me Smile 

 

What has two arms 2 legs and the cutest 
smile ever?  Any guesses?  When it’s born it 
cries, it eats, it spits up, a lot and people still 
think it’s cute! Still nothing? IT”S A BABY!  

Specifically my cute as a button baby Shayla.  
This essay tells how much my baby cousin 
makes me smile.   Enjoy the ride!!  
  

My baby cousin Shayla makes my smile when 
she dances.  When she dances she makes me 
smile non-stop.  She stands up and moves her 
whole lower torso around in circles.  She 

dances her best when she is listening to the 
“MICKEY MOUSE CLUB HOUSE” theme song.  
She always dances when listening to music 
and she never dances with out it.  She holds 

on to the table or couch and has great foot 
movements.  Her cute little palm tree 
ponytail moves with her when she dances.  
Once she danced for hours because she was 

listening to KDWB commercial free hour but it 
was a KDWB special and it was 2 hours!!  
That’s just one of the ways that little peanut 

makes me smile. 
 
My baby cousin Shayla makes me smile when 
she hugs me because she hugs my head over 

This statement transitions 
the reader into the essay. 

The writer 
introduces the 
thesis statement 
to the reader. 

The topic 
sentence states 
the thesis and 
shows ways the 
writer supports 
her topic. The 
writer does this 
throughout the 
essay.  

The writer 
restates the 
thesis 
statement to 
transition into 
the next way 
her cousin 
makes her 
smile. 

The writer 
uses a 
good 
description 
to show 
what the 
baby 
cousin 
looks like 
when she 
dances to 
support 
her topic 
sentence. 

The writer uses 
a riddle to 
creatively lead 
the reader into 
the essay. It also 
gives the 
leading 
paragraph a 
voice. 
 

Personal Essay 
Writing Rubric Score Three 



and over again.  Then she lets go and smiles 
at me.  I smile back. When Shayla smiles 

after hugging me she sticks out her tongue.  I 
think she sticks out her tongue in place of 
teeth. I later found out that she was hugging 
me because she wanted my hair because she 

started to pull it. 
  
The last way my baby cousin Shayla makes 
me smile is when she laughs and when she 

smiles. Like when she looks at me with her 
big blue eyes and smiles her big toothless 
smile.  It makes me smile because she does 
it as if to say “I’m happy to be around you and 

I always will be!”  To me that smile feels like 
passing great feelings and expressions.  
 
So, now we know.  Babies make us laugh 

they make us cry but most of all they make 
us smile! 
 
This is well written personal essay. The writer uses a thesis 
statement that is concise. The first two topic sentences align with the 
thesis statement and are supported with good descriptions of ways 
the cousin makes her smile. The writer uses descriptions to give the 
essay a voice. The essay has an example of a transition from one 
paragraph to another. The essay ends with an effective paraphrase 
of the thesis statement. This essay would be exemplary if the writer 
would have had better transitions between paragraphs and the last 
topic sentence would have been a little different from the second 
topic statement. 
 
 
 
 
 
 

The writer 
continues to 
support her 
topic 
sentences with 
a good 
description of 
her cousin. 

The writer 
paraphrases 
her thesis 
statement as 
her ending. 

This is a 
good ending 
that relates 
back to the 
thesis 
statement. 



 
 

 
Many people don’t realize that gorillas and 
humans are a lot alike, but I have come to 
learn that gorillas and humans (like you) are 

so much alike in so many ways. 
For example, gorillas and humans both can 
walk, paint; do sign language, and own pets.  
So here are three reasons why gorillas and 

humans are so much alike.  
 
Gorillas and humans are a lot alike because 
they can learn to do things people can do. 

Some gorillas can do sign language and 
communicate with humans. One gorilla that 
can do sign language is named Koko. Some 
gorillas can paint too. For example, Koko the 

gorilla had a pet cat.  Her pet cat got hit by a 
car and died. Koko got a new cat. The 
zookeepers asked what to name it and she 
spelled out lipstick. Gorillas can learn sign 

language; take care of pets, and paint.  That 
was the first reason why gorillas and humans 
are a lot alike. 
  

Gorillas look so cool. They are so big and 
hairy. They almost look like humans. Gorillas 
and humans both have noses, eyes, mouths, 

fingers, hair, and teeth.  Gorillas and humans 
both can walk. Unlike other monkeys and 
apes, gorillas don’t have tails. Neither do 

The writer’s use 
of a well- 
defined thesis 
statement is 
evident in the 
beginning 
sentence. Each 
sentence 
throughout the 
essay states the 
thesis similarly. 

The writer 
rephrases the 
thesis statement 
in a different way 
at the end of each 
paragraph to 
transition into the 
next topic 
sentence. The use 
of words like “for 
example” helps 
the reader to 
know the 
supporting details 
are coming up. 
The writer does 
this effectively 
throughout the 
essay. 

The writer uses 
a true fact from 
previous 
learning to 
support her 
topic sentence. 

This is a 
creative use 
of words to 
show a 
comparison. 

The short 
sentence is 
effective to 
show the 
thesis 
statement. 

Personal Essay 
Writing Rubric Score Four 



humans. Gorillas and humans are a lot alike.  
I bet if gorillas wanted to they could speak. 

Gorillas and humans both eat a lot of the 
same foods like bananas and other fruit too. 
That is the second reason why gorillas and 
humans are a lot alike.  

 
Gorillas are so cool to watch. Its fun to watch 
them, when they are playing or eating. I love 
to watch gorillas play. Its cool to see them 

climbing or swinging from things.   
Gorillas are also cool to watch when they are 
eating because they eat things differently 
than we do. For example, some gorillas peel 

their bananas from the top not the bottom 
like most humans do. 
  
Gorillas really are amazing creatures. Gorillas 

and humans are a lot alike. 
 
This is an exemplary personal essay. The writer uses a thesis 
statement that is concise. The topic sentences align with the thesis 
statement and are supported well with details. The writer uses word 
choice and sentence structure to give the essay a voice. The essay has 
good examples of transitional words that let the reader know about a 
supporting detail. It also has good transitions from one paragraph to 
another. The essay ends with an opinion and the thesis statement. 
 
 

 
 

 
        
 
 
 

The writer 
restates the 
thesis statement 
in the middle of 
the paragraph 
to emphasize 
the point.  

The writer uses 
a very simple 
opinion and 
restates the 
thesis statement 
for an effective 
ending to the 
essay. 



 
DISTRICT 196 ELEMENTARY WRITING RUBRIC 

 
 Ideas and Content Organization Voice Word Choice Sentence Fluency Conventions 

4 • Purpose, topic and 
audience clear 

• Ideas appropriate and 
well-developed 

• Details contain 
meaningful 
information 

• Clear and powerful 
relationships between 
ideas and details 

• Clear introduction and 
conclusion 

• Ideas and details 
presented in logical, 
effective sequence 

• Transitions smooth 

• Tone and flavor fit 
topic, purpose and 
audience 

• Has ring of conviction 
• Reader feels strong 

sense of interaction 
with writer 

 

• Precise, vivid or 
energetic vocabulary 
is appropriately used 

• Strong imagery 
• Creative language 

• Sentence structure 
reflects logic and 
sense, helping to show 
how ideas relate 

• Sentences flow 
naturally; varied 
structure and length 

• Paragraphs create 
sound organization 

• Correct grammar 
• Correct punctuation; 

guides reader 
• Good spelling, not 

necessarily perfect 

3 • Purpose, topic and 
audience are 
established, but not 
consistent 

• Ideas appropriate, but 
need more detail 

• Details purposeful, but 
need more elaboration 

• Generally clear 
relationships between 
ideas and details 

• Introduction and 
conclusion are present, 
but one needs 
development 

• Ideas and details 
reasonably sequenced 

• Adequate transitions 

• Tone fits topic, 
purpose and audience 

• Writing seems earnest 
• Expression not 

polished, but enough 
evidence of 
personality to keep 
audience interested 

• Author seems willing 
to take a risk to reach 
audience 

• Words almost always 
appropriate and 
adequate 

• Language is 
functional, with 
occasional examples 
of freshness and 
creativity 

• Attempts at energetic, 
vivid language present 

• Control over simple 
sentences 

• Occasional variations 
in sentence structure 
and interest 

• Sentences readable, 
move naturally from 
one to the next 

• Paragraphs (indented 
or not) are appropriate 

• A few minor errors in 
grammar, punctuation 
and/or spelling may be 
present 

2 • Purpose, topic and 
audience are unclear 

• Ideas too general, 
vague, abstract; few 
details 

• Text may take the 
form of a list 

• Introduction and/or 
conclusion may be 
present but weak 

• Ideas and details not 
effectively organized 

• Transitions between 
ideas limited; lack a 
clear plan 

• Tone beginning to fit 
topic, purpose and 
audience 

• Personality obscure 
• Writing seems general 

by frequent use of 
vague, tentative or 
abstract language 

• Word choice 
sometimes 
inappropriate 

• Attempts at expanded 
or creative vocabulary 
often miss the mark 

• Simple sentences; fall 
into the same pattern 

• Sentences tend to be 
awkward, choppy or 
run on, but do 
communicate essential 
ideas 

• Paragraphs attempted 
• Frequent problems 

with grammar, 
punctuation or spelling 
impede reading 

1 • Purpose, topic and 
audience are absent; 
topic ill-defined 

• Ideas severely limited 
or unclear 

• Little or no supporting 
detail 

• Text is repetitive or 
random 

• No real introduction or 
conclusion 

• Sequencing needs 
work 

• Transitions between 
ideas are incomplete 
or confusing 

 

• Flat tone; doesn’t 
reflect changing 
emphasis or intensity 

• Writer doesn’t seem to 
reach out to audience 

• Writing is functional 
without any personal 
quality 

• Language vague and 
abstract 

• Redundancy clouds 
message 

• Complete sentences 
• Do not sound natural 
• Structures tend to 

obscure meaning 
• Word patterns 

monotonous or choppy 
• Text does not invite 

oral reading 

• Spelling errors 
frequent 

• Punctuation often 
missing or incorrect 

• Errors in grammar 
effect meaning 
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Type of Mark Code Example 
Delete  I rode my bike to to 

the park. 

Correct the 
spelling or spell 
out a word

We’ve had 3 days 
of lovly weather. 

Change to a 
capital letter we painted 

pictures in art 
today. 

Change to a lower 
case letter My Sister woke up 

in the middle of the 
Night.

Start a new 
paragraph First I woke up my 

mom. Next, I ran 
into my brother’s 
room to wake him 
up. 

Transpose letters 
or words 

 People wonder 
how old am I. 

Insert punctuation I want to buy 
sugar, flour and 
butter at the store 

Insert a letter or 
word Look at  beautiful 

sunset. 

Close space  I’m looking for my 
book mark. 

Split apart  I have alot of work 
to do. 

the
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Word Study 
 

During 2005-2006, the District 196 Language Arts Committee reviewed and revised the 
elementary spelling curriculum. Spelling is now called Word Study and includes spelling, 
phonics, language and vocabulary development. Current research shows that learning about 
language and words through phonetic principles helps children become more effective readers 
and writers. The Word Study Curriculum in kindergarten through third grade includes studying 
phonetic principles, generalizing spelling patterns, and memorizing high frequency words 
(Must Know Words) used in reading, writing and vocabulary development. Use of the Word 
Study Curriculum enables children to transfer what they learn about words into daily reading 
and writing. 
 
The goals for the Word Study curriculum are: 
 

• Learn spelling strategies 
Your child will learn spelling strategies that will assist him/her when he/she is trying to 
spell unfamiliar words. Sounding out a word is only one of several strategies. Other 
strategies that will be taught are making connections to other words, and using a known 
word to spell an unknown word. 

 
• Learn how to memorize words 

Your child will learn how to memorize words that are used in everyday writing from a 
list of Must Know Words. A list of these words will be provided for you to have and use 
at home.  We will support your child in determining which of these words will require 
additional practice.  

 
• Learn common patterns 

Your child will learn common patterns used in spelling. These patterns will include 
consonant blends (street), vowel patterns (rain, bake), words with silent letters, (light), 
and how the meaning of base words change when a prefix, (rewind, unknown), or 
suffix, (teacher, running) is added. 
  

• Develop a spelling consciousness 
Your child will develop an awareness of words. The goal is for your child to become a 
word expert, recognize when a word doesn’t look right, and choose a strategy to spell 
and write it correctly. Your child will become more aware of words and word patterns 
in his/her environment. Word Study Homework 

 
• Develop word awareness and interest 

As words are explored through spelling and meaning, your child will begin to develop a 
curiosity and interest in words that will transfer into reading and other content areas. 
We will explore word relationships, study synonyms (words with similar meanings), 
antonyms (words with opposite meanings), homophones (words that sound the same, 
but have different meaning and spelling), and homographs (words that are spelled the 
same and might be pronounced the same, but have different meanings). 

 
• Develop the ability to use reference materials with ease 

During word study lessons, your child will learn how to use dictionaries, thesauruses 
and encyclopedias. 



Third Grade “Must Know” Words 
 
a doesn’t is or time 
a lot don’t it other to 
about down it’s our too 
after each its out took 
again enough just over two 
all find knew part until 
always first know people up 
an for like put upon 
and friend little really use 
another from long said very 
are get look saw want 
around getting made school was 
as go make see water 
at got many she way 
be had may should we 
because has maybe so went 
been have me some were 
but he more sometimes what 
buy her most than when 
by here my that where 
called him no the which 
came his not their who 
can house now them whole 
come how number then will 
could I of there with 
day I’m off these words 
did if on they would 
didn’t in one this you 
do into only threw your 
 
 
 
 
 
 
 



Third Grade “Above and Beyond” Words 
 

another especially it’s put they’re 
beautiful everybody knew really thought 
before everyone let’s scared through 
believe everything morning school usually 
buy family most should we’re 
caught favorite once something whole 
clothes finally outside started why 
didn’t happened presents stopped write 
different heard pretty that’s you’re 
doesn’t house probably there’s  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 



Word Study Homework 
 
Must Know Words  
District 196 teachers call words that students need to spell automatically Must Know 
Words. Fluent spellers also work on Above and Beyond Words. Each list is a combination 
of High Frequency Words (words that are most often used in writing) and Frequently 
Misspelled Words. 
 
Throughout the year, your child will have a weekly word study lesson. Each lesson is 
based on a phonetic principle the class will use to generate a word list. From the class-
generated list, your child will be responsible for creating an individualized word list to 
study at school and at home. On specific weeks, your child will be tested on this list. 
 
Some word study lessons do not require your child to memorize a list of words. 
Therefore, as homework, you may be asked to help your child: 

• Find words at home and bring them to school to share for the class word list 
• Sort words in a specific way - Word Sorts 
• Play Word Games  
• Make Connections from one word to another  

 
 
 
Every week you will be notified about your 
child’s Word Study homework. A letter, the 
materials needed, and suggestions about how to 
help complete the assignment will accompany 
your child’s list. These activities will help your 
child use these words effectively in daily 
reading and writing. 
 

 
 
 



Word Games 
 
Word Games enable your child to apply the knowledge gained during word study 
in a fun way. You and your child will be asked to play the following games: 

• Concentration/Memory – Matching words by turning them over one at a 
time and looking for the matching card to make a pair.  

• Go Fish – Deal out word cards; each person then takes a turn trying to 
match the word cards to make a pair. 

• Word Lotto – Lotto cards will have words on them; each person takes a 
turn covering the card to create a row that is full (Bingo fashion). 

 
 

Making Connections 
 
Making Connections encourages your child to see the unique features of words 
and how they can connect to other words based on specific features. Start by 
choosing a word from the word list. Then choose one of the following ways to 
make a connection to that word; the same beginning, middle or ending sounds, 
ending syllables, same consonant/vowel combinations or rhyming patterns. Your 
child may begin this activity at school and should be able to explain and complete it 
at home. 
 
 

  Word List 
beat    theatre 
feet    leader 
neat    teacher 
street  feelings 
fleet    greetings 
treat    preacher 

 
Making Connections example: 
 

1. Beat starts like build, bend and busy. 
2. Leader has the same vowel sound as preacher, teacher and treat. 
3. Feelings have the same number of syllables as greetings, leader and 

preacher. 
4. Neat ends like fleet, street and treat. 
5. Feet rhyme with neat, street and beat. 

 



Word Sorts 
 
In a Word Sort activity, your child will compare, contrast and sort words according to 
specific features, forming hypotheses about word properties. A child is able to make 
connections between words and make generalizations about them. This helps him/her 
become a stronger reader, writer and speller.  
 
Words can be sorted by how they sound (beginning and ending sounds, and vowel 
pattern), look (a pattern like: ride, side, slide), or by meaning. Your child may be asked 
to do a two, three, four or five-way sort. This will depend on the pattern or feature being 
studied. 
 
Word sorting is a mind-stretching and enjoyable activity. 
 
 

Word List: 
beat    theatre 
feet     leader 
street  feelings 
fleet    greetings 
treat    preacher 

 
Word Sort example (vowel pattern): 
 eat     eet 

 

 beat 
treat 
teacher 
preacher  
theatre 
 
 

feet 
street 
fleet  
feelings 
greetings 
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